This study focuses on the way of parents involving themselves in supporting their children learn English. In order to encourage children to learn better as English language learners, some parents send their children to have a continual program in non-formal institutions after schooling time. A common reason is that parents have the low capability in training their children to speak English or at least utter some meaningful words or phrases. Small scale survey by using open and closed-ended questionnaire was conducted among respondents from two elementary schools in Palangka Raya, Indonesia. They were, first, parents whose children learn English formally in SDIT Al-Furqan Palangka Raya and MIN Langkai Palangka Raya and take English course privately at home or courses center, and, second, the children as students. The questionnaires are focused on the students' attitude and motivation towards learning English and parents' opinions and involvement in learning the process, mainly practicing English at home. The result offers teachers some important points to consider in the teaching of English, especially the way to work with children and to build a positive relationship with parents in the regard of better learning. 
It is widely recognized that every child has uniqueness. Commonly, they like playing and interacting with others. Nearly all children cannot be forced to do something that they do not like unless we, teachers and parents as intruders, sink into their world. It is admired that children like singing, telling stories, playing kinds of games, talking and joking. It means that when they can express their feeling or desire easily, they can learn the language at ease. Dealing with English learning for children, there are two main factors that can help children maximize their learning; schooling and parenting.
School as an institution for formal learning provides a variety of listening and reading activities, language instruction, communication strategies, and consistent elaboration to help children acquiring oral and written language. These sorts of language exposure are frequently practiced in order that children achieve a minimum ability which is covered in the school curriculum. However, the result has not been well satisfied in improving students' capability instantly. This is caused by some factors. Firstly, the minimum time is allocated for English as the subject matter of most elementary schools in Indonesia. Secondly, most teachers who deliver English have less qualification whose basic education is elementary school one (Pendidikan Guru Sekolah Dasar) . Besides, most parents have low ability in English or reluctantly use familiar utterances at home although they know English, even little. Moreover, children do not get the adequate experience of English practice since this language is not used as a means of daily communication by the society.
In relation to the problem above, teachers and parents should be actively involved in English language learning and development of their children. Parent involvement can be accomplished in a number of ways, including helping their children to problems dealing with their English homework if parents have an ability to do so, motivating them to follow English speech contest, or asking them to follow English courses. Through this way, parents who notably know little English can follow the progress of their children in learning English.
Assisting children in the process of learning and acquiring English as second or foreign language is not an easy task. It focuses on meaning rather than the form or pattern. Referring to Krashen's "Monitor Theory" (1981, p. 1) , there are two systems of language development; subconscious language acquisition and conscious language learning. These systems are interrelated, but definitely, subconscious acquisition emerges to be more important. It is because practicing language will give more exposure to the learners rather than exploring grammar or form. That becomes the reason that promoting to practice English at home or environment is an essential factor in improving English. It seems that the children would be acquiring a new language while parents learning it.
The process of child development and maturation strongly influences language development. The problems teachers showed when giving instructions might be taken as an evidence of an overlook of the forces that drive children between 8 and 11 years old. Píaget cited by Suyanto (2010, p. 6) says that these children are at the concrete operational stage where experience plays a major role in all learning. When teachers work with children, their unique characteristics will appear naturally although some might raise problems. When teachers talk without engaging students' attention or students interrupt impatiently, it shows that children learn by doing (Holderness, p. 1991) . If children are learning a language, they tend to talk all the time very often using their mother tongue. Children have a good instinct to get the sense or meaning of a situation. Demonstrations or modeling are valuable because they work out the meaning.
Thus, they interpret clues provided by the context or situation more quickly than words. The organization of pairs or groups is very important if teachers want to exploit children which are curious and active, moreover when they are engaged in physical activities. This provides them a period of learning through interaction with other people (Brumfít, p. 1991) . As well, Moon (2000, p. 53) states that children must be introduced to group work because they may not be familiar with this kind of working. Besides, checking understanding is also important, especially understanding of the whole message. In this case, teachers should always be aware and watch their faces, movements, and attitudes.
In line with the problems that commonly arise, Ur (1996) proposes some guidelines for giving effective explanations and instructions. Although she does not make a difference between directions for children or older students, her recommendations may well be applied to teaching children. She advises teachers to think ahead what words and illustrations to use. She also recommends making sure to have all the students' attention before giving instructions and or before dividing students into groups or handing out materials. The use of repetition or paraphrase, as well as the presentation of the instructions in different modes, is also proposed. She remarks the need to be brief in explanations when giving instructions to children which mainly contain a series of directives. Further, according to Sinclair and Coulthard cited by Holmes (1983) children will tend to respond to the final of a list of questions and commands. Besides, Ur (1996, p. 19) suggests that making an actual demonstration as part of the presentation of the activity either with the full class or with one student and also checking understanding (not just by asking students if they understand) by requesting them to do something that will show their understanding.
In summary, in order to avoid misunderstandings, it is necessary to provide rich contextual clues, including gestures, objects, and pictures. At the same time, teachers should try to avoid code-switching to the first language. This has an effect on students' talk because teacher talk is sometimes the only live target language that is available for their exposure. Nunan (1991) cites a study of target language use carried out by Zilm which revealed that an increase on the teacher's part in the use of the target language was followed by a parallel increase in the use of the foreign language by the students.
METHOD
This study applied descriptive quantitative. Based on Ary, Jacobs, and Sorensen (2010), quantitative research involves objective measurement and statistical analysis which can be presented in both table and words. The domains of research were parents' opinion, expectation, and involvement in English learning. Then, a small scale survey design was applied to collect data in which respondents are taken from two elementary schools. They are SDIT Al Furqan that has introduced English subject early at first grade and MIN Langkai that has presented English at third grade. In order to get target sample, the researcher collects names of students who join English courses. There were 200 respondents, consisting of parents and children. This research used probability random sampling design (Ross, n.d, p. 18) that was chosen under the consideration that these two elementary schools had been represented the students in one district. It was concluded that there was around 10 to 20 percent of students in each school who join extra English courses or a private one.
This study was conducted by delivering a package of the questionnaire (see Appendix) to the respondents; parents and their children who attend English private courses. There were seventeen questions for parents and eight ones for children. Three questions dealt with parents' background, including ages, profession, and knowledge of English. Next six questions were about children' ages, periods of learning English at both school and private courses, and the reason parents choose them. The following four questions asked for information on parents' opinion towards the need of learning English, improvement of their children capability in that language, their children interest in English and daily utterances that frequently used at home. The last four questions dealt with parents' expectation and involvement in assisting their children learns English at home. The eight questions distributed for children were used to dig information on their achievement at school, their opinions on learning English and speaking that language. Some questions 
Parents Questionnaire
Information about parents' background described in Table 2 was obtained from the information given by parents; fathers or mothers as respondents. The various professions not only informed their way of living, but also their knowledge of English. Most of the parents said that they knew English although they did not master it. It showed that they had a good education, at least senior high school level. Parents' knowledge affected also on the reason they send their children to English courses, private or institutional. Moreover, all parents had a positive response that they were interested in participating themselves in their children English/foreign language acquisition process. Worthy respond was also given the question on whether learning English is important only whenever children get English at school, in which 98% respondents answered "NO". Parents' reasons for encouraging their children to learn English in private /English course were various. For most respondents, helping their children understand English lesson at school is important. Eight parents added that English is necessary because as an international language people will need and use it to compete in the globalization era. Another stated that through learning English better and supported by good capability in a certain area, a child can go abroad to enroll a school there. Table 3 below shows the percentage of each option that was chosen by parents. Dealing with the home language, a great number of respondents (76%) used Indonesian to communicate. Some maintained using both Indonesian and mother tongue. Indirectly, parents kept their children know better about their genuine, home culture. This was proved by 12% parents who kept communicating by using their mother tongue only. Two respondents had interacted with their children in simple English although it was limited to instructions and responds of yes/no, sorry/ok, and greeting and thanking.
In supporting their children learning English better, parents also involved themselves with their children learning time. However, there were about 57% who actively accompanied their children practicing speaking English at home. The rest did not communicate in English to their child because they could not speak English. Some said that they did not have any confidence in speaking English because they were afraid of a mistake. Other two respondents argued that English was not community/social language, so they preferred using a language of society. Among the efforts that parents did, greeting and mentioning the name of things at home were the most frequent ways. Children whose parents had good knowledge in English got used to the activities like reading stories, simple English conversation, and instruction. From Table 4 , we can see that most respondents did three common activities based on their ability. The first, third, and fourth options indicated that these three ways were practical for parents in a different level of knowledge since they are able to follow the materials being learned and their children are fond of their parents' companion. Besides, dealing with parent's participation in their children English acquisition, some useful ways had been taken to help children learn English better. Among the efforts done by parents that are listed in Table 5 , three preferred attempts to help children acquire language were by providing English source at homes such as books, cassettes, cards or pictures, helping children doing homework, and monitoring children English skills improvement. There were also two respondents who explained that they cooperated with children repeating and evaluating some of their child's English lessons at home, and singing English song through cassettes, and watching English film. However, in spite of their passive English speaking, 98% of respondents were interested in participating child's language acquisition process. It means that English lesson given to younger children got a positive response. Based on the answers the last question, parents' expectation from their children learning English was high. The three priorities chosen by parents were that children can understand English lesson at school, make children able to speak English and read/write in English. Detailed information is presented in Table 6 . The whole information above indicates that most of the respondents had good care about the English learning process for their children and that they seem to have a willingness to be involved. However, lack of knowledge and confidence in speaking brings parents to send their children to extra English courses to get more exposure and reach what they have expected.
DISCUSSION Children Characteristics as English Language Learner
"Children would be acquiring language, while the parents would be learning it". The idea above is Stephen Krashen's. When we review that sentence, most people around us, especially children professionals, will agree a hundred percent. There are many reasons. First, a child tends to imitate whatever they see and hear from adults. Like learning a new language, a child will benefit his/her sense of hearing at the first time before he/she is able to read.
Children with their special characteristic of curiosity will indirectly take any kind of language input provided by their environment. If parents are not reluctantly using or at least mentioning some things at home in English, children will get new language exposure from their parents. This will be better if another family member can get involved. In this case, parents and older brothers and sisters who are good speakers of that language offer good reinforcement immediately. In short, through supporting language environment, a child gets many opportunities to speak the new language that is understood by others.
"Children are fond of playing". This is special characteristics of children that sometimes make adults, parents or teacher find difficulties to handle. Referring to Scott and Ytreberg cited by Suyanto (2010, p. 15) , the ages of children, mostly go to level two that is at the age of 8 to 10 years. This group is often called as a beginner in which they start to learn English as a second language. On their ages, these children have been able to differentiate fact and fiction and begin to understand the abstract (non-concrete) thing. However, in order that they will not get bored easier, Ur (1996, p. 289) suggests three attractive ways draw children's attention so that they keep actively learning a new language. They are pictures, stories, and games. Through these interesting activities, adults, parents, or teachers could choose and implement one at their environment in such ways so that all get involved in learning and practice that new language.
"Children are intelligent to be able to cope with more than two languages". Nowadays condition which is related to people movement because of job or other reasons brings any effect to linguistics. In this case, parents and children need to interact with other people such as new neighbor that may have different daily language. If a child speaks Javanese at home and Indonesian at school and society, then move to another place in which most people speak Madurese, soon that child will adapt to the condition. At least, he/she will get used to hearing and understanding people speak Madurese but still unable to utter a simple sentence in that language for a period of time. Day by day, when s/he interacts with Madurese every day s/he will acquire a new language, that is Madurese. That is why children as newcomers will always be able to communicate with others because they are skillful, confident, and intelligent.
Factors Determining Learning Success
The ability comes more languages in certain situation becomes first of essential factors that determine a child' success in learning English as a new language. The event above may also happen in English learning. A child who lives in a setting that provides English exposure will easily improve their ZPD (Zone of Proximal Development) established by Vygotsky (Suyanto, 2010, p. 8-9) in which their social interaction helps their cognitive development. That is why mastering mother tongue or native and also second language should be supported by a parental companion who know better the need of their children. C. Snow cited by Ur (1996, p. 287) says that ages of 10 to 12 are the right period a child learn a new language other than his/her native because their logical thought has grown greater than the younger. This logical thinking helps them understanding what adults mean, want, or ask, although sometimes their understanding is still limited to their basic perception only. Meanwhile, Long cited by Ur (1996, p. 287) suggest that the earlier a child starts to learn a language, the better result will s/he get. However, her/his learning should be "maintained and reinforced" as the child grows older. This helps her/him to reach long-term learning purpose.
Accordingly, English for children of elementary school level has been established as local subject started from grade 4 to 6, based on the Decree of Education Ministry No. 22/2006, in the date of May 23, 2006 (Suyanto, 2010 . In fact, many elementary schools have not had English teachers because they use the class teacher to hold some subjects at the same time. Those who have had English teachers introduced this lesson earlier in grade 1. Related to this fact, the result of this mini research shows that more respondents are from the school that introduces English at grade 3.
It implies that parents need to send their children to take English extra course as well as children want. When we see the reason parents send their children to take English courses after schooling, the main reason is that their children can keep up their English lesson at school after equipping children with necessary skill in the future. These reasons which are likely learning motivation become the second factor of language learning in which parents put their hope on children's success. When children get additional experience in private/institutional courses, they will not have a serious problem of understanding English lesson at school so they may get a good grade for that subject. This kind of extrinsic motivation is understandable (tolerable) because sometimes the schools ask too much from children. It is supported by Ur (1996, p. 287) that there is only one teacher among a number of children in the classroom so that exposure time is very limited and "survival" mode of learning cannot be fully applied.
In relation to children interest, it can be grounded from the children intrinsic motivation that they really like English and want to learn for the own sake or it may be because their parents arouse their children motivation to learn that language for better education and life. When children say that they take extra courses in order to get a good mark, they belong to motivated learners in which they maintain their 'ego involvement' and 'need for achievement ' (Ur, 1996, p. 275) .
In brief, whatever makes children like English; parents and community become the third main factor that helps children get their success. As children's primary teachers, parents are expected to have minimal English ability to support their children learning as well as the community. Ideally, people who work with children as English language learners should be able to speak both children's native and English. The community is the second partner of children to speak with after teachers at school and parents at home. If people of an environment use English for daily communication, children around there will get much exposure to English vocabulary and may be sentence structure.
However, it is very rarely a child get English exposure at home because of their enable parents to speak English, or because the society does not use that language for daily communication, like in our country Indonesia because it is a foreign language. Poorly stated, people tend to use their mother tongue or local language to speak with other from the same area or cultural background, which also happens in educational settings. Indonesian becomes the last choice if the listeners badly speak nothing.
Thus, parents who are unable to speak English or have little knowledge of English expect more from private course to give rich input to their children. Two ways communication between these parents and their children may limit on discussing the materials their children learn at school and at private courses. Here, perseverance becomes the fourth main factor in conditioning children to learn better. Ur (1996, p. 275) adds consistent efforts that children do without any discouragement from failure or lack of achievement will help children improve better. Jalal (2004, p. iv) suggests that parents, especially mothers who generally have a closer relation to any condition with children, should take perseverance as a magic key because it has a remarkable impact on anything that mothers do. As soon as mothers come and join with their children to start learning is better. Further, she adds that not all mothers have good English. They can learn at their children stage. The result, they can improve their English as well as their children. Her idea is in line with Krashen's that children acquire language while parents learn it.
Parents' background has also a significant effect on the children learning. A study on the relation between the quality and quantity of language input and its effects on children's vocabularies had been conducted by Hart and Risley cited by Cole (2008, p. 12-13) . Their study found out that children from lowincome (low education) families generally "had vocabularies that were half the size" of those who were from high socio-economic status (high education background). From this result, they suggested that parents use a greater variety of word forms or tenses in present, past, and future, as well as declarations, and question forms. Shared book-reading experience between parents and children becomes another choice to encourage language input at home.
In short, a mutualism symbiotic will be well established at home through the process of learning. Based on discussion correlated with the findings, here are some approaches that can be formulated to encourage parents' involvement in the English learning process for their children. The following activities are taken from the options in the questionnaire given to parents as respondents. These, then are suggested to parents to follow the ways from the simplest to the most complex one. Thus, supportive parents have great influence on the children learning. Moreover, if parents do not allow their children speak their native or local language at school rather than at home, this will encourage them to speak Indonesian (in Indonesian context) at school and be more open to learning more. Likewise, when parents want their children to speak two languages, mother tongue and English as home language, a wide opportunity has been developed to improve children English acquisition. Therefore, it is possible to employ English as a home language other than native/mother tongue. Supporting the above opinion, Paradis, Kirova, and Dachyshyn (2009, p. 6) as principal writers of Alberta Education Cataloguing state that developing and maintaining a home language is so important. Through this way, parents or families can build children self-esteem that they have same values, belief, and other cultural understanding of their families.
The last but not the least is a teacher. This fifth factor is also very important since the nature and the quality of instruction for children as English young learners are highly demanded. It seems that some parents dissatisfied enough with teachers' effort in providing English exposure at school, that drive them to facilitate their children with an extra course in English. Here are some considerations that had been proposed by Coltrane (2003) in order that English teachers who engage closer to such condition can be children professionals. There are four important things deals with EYL teachers. First, ensuring teachers' quality means that EYL teachers are able to understand EYL linguistics needs, then prepare an effective lesson and provide instructions which appropriate to children characteristics and development. Second, providing sufficient opportunities for planning a high-quality program and instruction with a good framework of collaboration among other teachers and staff is needed to reach short and long term goals. Third, involving cognitive and social needs of young children into designed instruction is to cover children's developmental needs of learning at their own pace and in their learning styles. In this case, teachers are required to be creative and innovative to construct meaningful activities. Fourth, using funds of knowledge is in the regard of children and parents interest and enjoyment. Here, teachers may find out kinds of activities that frequently practiced at home, such as sing songs, or story reading/telling. A valuable task of teachers here is to create a positive home-school relationship.
Dealing with the home-school relationship, Paradis et al. (2009, p. 8-9 ) suggest some strategies that can be developed in engaging family and community into children meaningful learning. Here are three appropriate for the context of this research. Firstly, school or teachers may organize parents/community and school meetings and gathering. Through this activity, in one hand teachers can inform English learning program at a school in which children are engaged in. On the other hand, parents can share any problems that may be encountered at home. Parents may openly give suggestions or ideas towards English learning deals with children favors at home so that teachers/schools may integrate some themes related to children interests. Secondly, use informal notes and phone calls to share information or to express appreciation towards children achievement, or vice versa, towards teachers' dedication. Thirdly, school posts updated information on bulletin boards or school web. The information may contain school program in this context, English and special events on English activities. Here, the school may also display children's works as well as photographs in variety classroom activities.
To sum up, a large number of children who learn English in Indonesians schools are from families where English is not spoken. The five factors above are merely the simplest things that parents can be effortful together with teachers in order that children can learn as well as acquire English as a new/foreign language. The very basic consideration that can make parents be proud of is that children have power learning inside of playing, curiosity for all new things, high capacity for memorization, and low level of anxiety. In such condition, parents will be at ease to get involved in learning together to maximize children achievement as what they have expected. Finally, a quotation from Easterbrooks and Baker cited by Cole (2008, p. 12) that "Successful children come from committed parents", may inspire us to have better improvement.
CONCLUSION
Parents involvement were overall positive, means that their efforts are equal to what they expect from their children learning English both at school and at private courses. For them, it is important to equip children with necessary skill in the future, especially English. They are also very interested in facilitating children to acquire English as well as its essential knowledge to enable them to communicate and compete with others from the similar even different country. Other than that, reaching high achievement at school is a secondary reason.
For the writer, this research was a starting point to understand parents' involvement as well as their expectation of learning English for their children. She realizes that this survey is a brief and certainly not random in selection respondents. However, it has shown the significance of family perceptions in learning English and the support that they might give to their young children who are learning English for the first time, whether in preschool or elementary one.
It is then suggested to parents, as foremost partners of children in daily interaction, to encourage the quantity and quality of English utterances. For parents who have little/no knowledge of English can start to use English to interact by discussing the materials being learned at schools or courses. They may also accompany children doing homework, and mention name of things at home. Parents who able to speak in English can engage children to have a conversation based on children level. Those are the feature of supportive parents who have the great willingness for the better progress for both parents themselves and children.
An important contribution for teachers, especially EYL teachers, knowing children characteristics and needs is a trigger to develop suitable English lesson for children that center on various interesting and interactive activities, and involves physical movement but lead to developing their cognitive. Songs, stories in the form of picture series, puppets, or film, then games, and dances may accommodate children characteristics in which children have the power of imitating utterances, curiosity for new language items, high capacity for memorization and little fear of making mistakes. Additionally, routine and repetition could also be employed along with the opportunities to build interaction and cooperation among children, essentially their confidence. Dear participants, Parents are the best motivator for children to learn at schools with teachers, as well as in learning English as a foreign language. This questionnaire is for obtaining valuable information regarding parents' involvement and support to encourage children's English learning. The information gathered from the questionnaire will be the main data for writing an essay paper entitled "Parents' Involvement in Supporting their Children Learn English". The information you provide will only be used for my paper and will be not be used by any another person. Hopefully, the result of this research will give beneficial contribution for English teachers at schools and parents, especially the writer.
In this envelope, there are two questionnaires, one for a parent, and another one for a child. I need your guidance to help your child answer the questions and remind him/her to bring it back to school. Thank you for your time and cooperation. 
QUESTIONNAIRE FOR PARENTS

